DOCUMENT RESUME 



ED 055 763 

AUTHOR 

TITLE 

Pufl DATE 
NOTE 



EDRS PRICE 
DESCRIPTORS 






003 887 



Scott, Louise T. 

Developing a Language Arts Program for the 
Nonacademic Adolescent, 

3 0 Sep 71 - V ' ‘ 

17p«; Paper pfje sensed at the Clemson University 
Reading Conference , 1 G lems on , S » C . , Sept- 30, 1971 

MF-10.65 HC-S3.29 

♦Dropout prevention* ♦English curriculum; 
Instructional Materials; *Language Skills; 
♦Noncollege Preparatory Students; Reading 
Development'; Reading Materials; Relevance 
(Education); ♦Secondary Gcade^: Student Attitudes; 

Student Interests; Success Factors; Vocabulary 
Development > 



ABSTRACT 

In an effort to reduce the number of dropouts in a 
Florence, south Carolina school system, an experimental English 
curriculum focusing on raiding skills and attitudes toyrlschool was 
created. The .participating students were uninterested in education 
beyond hiqh school and accustomed to low achievement m scu ool 
Learning activities in the program were selected to capture student 
interest and to generate experiences of success- For students with 
problems in basic skills, for example, activities for building oral 
la ng u a ge ,x r ending, writing, and listening skills included mock_ job 
interviews, taping of conversations, newspaper reading, vocabulary 
study from standard forms, advertisements and signs, paperback 
reading, journal writing, free- response writing, and discussions of 
current popular issues.. Methods of grading and evaluation "g* 
revised. Results of reading skill tests showed that the program 
successful in improving reading skills, 
schools attributed a lowep dropout rate 
program, (AL) ** 
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- The Nonacademic Adolescent 
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Introduction \ 

“ S \ 



In the past few years much, has been said and much has., been written 
about developing a secondary English curriculum relevant to today’s teenager. 
Innovations described as panaceas for improving instruction have come to the . 
forefront. Team teaching, individualized instruction, programmed learning, ;■ 
modular-scheduling, and instructional television are but a few of the terms 
being used today to describe transitions in curriculum development. None 

of these will be effective unless schools consider. the needs, interests, ' 

' ' • ■ /; • ' o * 

attitudes and values of today's teenagers as curriculum decisions are made. 

As long as studies show that appr^iTimately 750,000 of the nation's, 
youngsters annually drop out of school before' high school graduation,' schools 
must admit that current programs are not relevant and fail to tap the talents 



and resources that .lie dormant in thousands of young people. 

With the high -resl ationship between dropouts and reading abilities, with J 
the -widely varying abilities within the classrooms, 1 and with the increasing 

... . W- J . /. ' •' - .. ,r ' "■ 

lack of interest in? reading among young people, the big question is: What 

■ ' . ■; / ' V ... •" : , r : ' ' . , ;/■. ; '■ 

can the middli schools and secondary schools do to cope with these problems?' 



■ ■ * ? , ■ • f ; , i 

In attempting to answer this question, I would like to \tell you a story 






of academic success enjoyed by nonacademic teenagers in a - secondary language 
arts program* In thj^s story, nonacademic students are those who find 



/ 




■V 2 



academic achievement: difficult and who are not prim eerily interested in 
furthering their education beyond high school. | ■ — t 

The four senior high schools (grades 9 -1 2) y and four junior high schools 
(grades 7-8} in f 'the story are apart of the Florence Public Schools, Florence, 
South Carolina. Located in the tobacco belt- of South Carolina, the district 
includes the city of Florence, population 62,000, and the outlying agricultural 
and industrial seCtionsV The total school enrollment of 15,000 students comes 

* I I ’ ■ • ■ • 

from various socio-econbmic levels ranging from very low to high middle cTass 

f . . \ ' ■- ■ . . ' 

rami lies. " 

■ ' * \ 






Re cognition of the need 
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As early as 1954 the school administration, having recognized the 

■ , , ’ C ■ - 

need for the teaching of reading beyond the elementary level,- put into 

J | * „ , 

* * » • , i ■. ■j. 

( effect various procedures which did hot pruduce the hoped-for success. A 
* • ■ 4 ' /*. ; ' -j . . ; ■ 

remedial reading program initiated in the junior high schools included 30 

classes with seven teachers. Of the .1440 nonacademic students in grades 

7 # and 9 / 600 oi^ 41* 7 per cent received remedial reading instruction. 

The aim. of the remedial reading program was to help students who were 

, retarded two years in rjeading . In the 8th grade * the instructional 

material was on the 6th grade level. The basic English curriculum was 

modified by replacing the literature, book wit% another dh one reading level 

the same as that used 

-,.- 7 • / \ r 

by the ac adeini c s tudent s . 

The results of 1967 testing of non-academic students^An grades seven 

through ten ^r eve a led a wide range of reading abilities Within < the class 

/ \ ■* ■ : . ’ j 

room and emphasized the inadequacy of the existing English and reading 
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Preliminary planning 

In January of 1968, thei state supervisors of English and reading, 
secondary principals , guidance counselors, reading teachers and English 
teachers were , invited to discuss plans for developing, a coordinated program 
of .English and reading. Attendance was voluntary and some came only one 

** ft m 

time. Those, who realized the irrelevance of the existing English program, 
discussed the need for developing a language arts curriculum based on 
levels of achievement rather than traditional grades . . X ■ , 

Preliminary planning included developing a philosophy, setting up tenta- 
tive objectives, studying the trends in teaching English, scheduling teacher- 

s - V- , • 

training programs , and previewings evaluating and selecting ^instructional 

■ l , v t . ' . . tf 

materials * - f . * 1 

The extent of participation in each school was left to the discretion 

of the principal. Requests were receiyed from five junior high schools for 
• ■ . t ■ ‘ ; •* ■' ‘ . /' ' * * ■ ( 

the establishment of 38 classes with 21 teachers. One senior high school, 

which had expressed a serious concern over the inability of students to per Cc 
in the pres^cribed English curriculum, was selected for a special study* 111 
1968-69, th^re were approximately lloo students in the program with 24 teachers 
working with ^ them. ■ . , . ' 



rm 




' ' • Teacher selection and preparatioh 

^ ' ■ ' ‘ ' v,-’- * 3 v. - ‘ 

f _ ^eachers were chosen because of their interest, in and^des ire to participate 

in the program. Formal '^educational qualifications for them included certifi-; 

catiort in English* or, fbr those teaching in grades seven qnd eight, certifi-y 

r' .) ■ : ; ' - ■■ .. " . r : ' • " " - V ; • ; .r ' . • . / 

cation in, elementary education or English. ..Courses in reading were desxrablp. 



4 . 



At a five-day workshop in August , Dr, Harold Herber, -^Syracuse University, 
and the state supervisors of English and reading discussed problems faced by 
classroom teachers in adjusting methods and materials to the needs of students, 
Each year a-' workshop for the participating teachers has been held prior to the 
opening of school.. Dr, Paul Berg University of .South Carolina, and Uberto 
Price, Appalachian State University, have worked with the groups on curri- 
oulum dove 1 opment . . 

Philosophy and objectives 



■ • r • • . . 

The philosopKf' undergirding the development of u language arts curri ^ 
cul'um for nonacademic teenagers must be one that has as its basic concern 
the psychological needs Of the individual student his ability, interests, 

, i". /*'■-■ • . •' •' • ; *■ • 

) attitudes , so If- concept, cultural values / and goals. It must also be a 
philosophy of \cceptance---accepting the teenager where he is on the learning 
tontini^lir^rCluding his dialect, his reading level, his ability to write, 

• , and his • rate of learning. / \ . .* ' • •" 

Students need to experience success and feel a sense of involvement. . 

In the total academic pfa^rain rather than being designated as basic English 
students and remedial readers'^ llaving a sense of belonging greatly improves 

• . \ .. . ' "• . ./ ' -* '• X\ , .X ' X . ' 

attitudes. . y 

One of the English teachirs summed up the philosophy that must exist pin, ^ 
a successful program in this'way , "Before we can teach nonacademic teenagers, 
we must let them know we, care about them ,and their problems;/ They need warmth 

••• : ' f, ■> 

, '■ 

and understanding from us and they need to know that we accept them as they •. 
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• After the philosp^hy has been clearly fdfmulated and understood, realis- 
tic objectives must be established^, Teachers set thh following overall ob- 

O . ■■ ***-V •” ' i -' • /. , ' . V.'"’ ■ . 

EKIC L ■ ; •- ; ,_5 /. . , • j . , 



•; ' • V ,5, 

jectives for the Florence language arts program; 

1. To help each student realize he j can succeed. 

2. To teach students that communication skills are important. 

3. To teach students- that reading is enjoyable. ; 

4. To teach students to think; to make intellectual choices and 

decisions-; and to become more independent learners. - 

5 . To strive to meet individual needs of all students. 

6. To teach students- and not pages of books , * / 

' ' . ' , - ■ ■ . ; _ v./' 

Phases of the curriculum ■* 

Different types of curriculum organization were studied and discussed. 

It was obvious that the framework of the pew language arts curriculum must, 
be built around the achievement levels of students rather than traditional 
grade requirements. Based On results of previous testing s the language 
arts curriculum was organized around seven phases of achievement. . . 

, ' v*. • ■ 

■ - • ■ • ■ v, - . A , ' ' ■ ■ . 

Phases of Language Arts Program 





■_ Phase , 


Reading Grade Level 
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Each phase provides a flexible learning situation directly 
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the achievement, of the student 


and his learning rate rather 
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the traditional requirements of the grade to which he has been promoted. 

I ■ , ' _ ■ 

A student who learns at a slow rate will remain in a phase indefinitely, 

/ s v 
/ ' . 

/ even a year or more, while others move quickly through the phases. Stu- 

l dents may move from one teacher to another if their needs can be more 

/ ... 

/ 

adequately met in another group. 

In a multiphased curriculum all students are scheduled according 
to where they are on the learning continuum rather than by number of 
years in school, chronological age, and grade promotion, which are cha- 
racteristics of the lock -step graded school. Students from different 
grade levels" are grouped together according to achievement. This has 

posed no problem since student needs^ interests , and abilities overlap 

.. . \/ > \ , 
chronological ages arid grade levels. Classes*, are scheduled for two- 

period time blocks each day. Senior-high students receive one unit for 

English and on© for remedial reading toward their graduation course 

* ' , 

requirements, 

■ - ■ ■ i 

. ■ » . 

Developing the curriculum a . 
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A course of study, based upon the above outlined philosophy and 

Objectives , was developed for each phase of the curriculum. The 

communication skills of listening, speaking, jeading, and writing are. 

.. ‘ ■’ ' . . . ' . * 
taught as components of the total language arcs program ins.tead of in 

isolation. The following framework is intended to establish guidelines 

and provide for sequendte and continuity in the curriculum. 

Needs of teenagers. Needs refer to the developing psychological 
feelings, interests , and purposes in a child Vs life/dictated by the 



society in which he lives. Language behavior develops as the student 
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needs to communicate his feelings, interests, and motivations to others. 
The communication skills cannot develop outside the mediation of social 



interaction. Therefore, how language develops is directly related to 
this interaction* The teacher's role becomes that of understanding the 
diverse cultural needs - - - anxieti es , frustrations, interests, motivations 

i 

and creating a classroom environment appropriate to channeling these 
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diverse needs toward appropriate ways of behavior whether reading for 
survival or writing to inform. ' _ 



Goals to be accomplished . Goals refer to those language modifications 
w^ich the student is.* led- to make through social pressures of the class- 
rcx>m environment. Goals are the socially acceptable language behaviors; 
he accepts the goal to listen,, rather than to be inattentive- he accepts 

■ ' - •• ■ ■■ ' • ' - ’ V'' . 

the goal of- reading orally to . a group, rather than o£,Jmute withdrawal; 
he accepts the goal to expand his language, rather than to experience 

. 4 . . s - r 

social rejection. % •. • •; 



S kills to be developed , ' Skills refer to the parts of a task which, 
when learned, make up proficient behavior for the whole task. For 

example, the behavior knowp as "speaking" /includes many skills: voice, 

tone, pitch, enunciation, correct pronunciation, etc. Skills of a parti—' 
cular behavior may be taught separately but the learner mtxst be 
aware of the completed task for which the sub - s ki 1 T i s a part. 



\ 



! * 



Methods of instruction.- Methods refer to the teaching procedures 

7 ' ' ■■ - ^ 

used in meeting the needs of individual students. If is how a teacher 



uses materials or develops skills. Since dif-^rent students learn in 
different ways, alternate instructional methods should be included in 
the curriculum. — ■ 

: v s 
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Materials to be used. Materials refer, to commercial or teachef- 



de devices which contain exercises and activities for the learning of. 




skills. To meet the individual needs of all students, ex- 

^ • . ’ • ■ ✓ , • 



tensive basic and supportive materials must be made readily available. 

Assessjment and evaluation. Evaluation refers to the measures used 



to det ejrmng^th e degree to which goals have been ’reached, , This is usually 
done hi assessing separate skills through objective evaluation, using 
standardized tests, or subjective evaluation using teacher observation, 
checklists, etc, 5 Since the established goals are student- centered, the 
evaluation procedures are centered around individual student, achievement 

. " ' . t 

of the language arts skills. - , 

Each of the" six components are. necessary parts of the framework of 
-■ ' . ; • • -> 
a comprehensive language arts curri culurnV- No one component can be iso- 

’ 1 1 . . 

lated from the others* Each one, from the needs of the teenager to the 
evaluation, must be interrelated to provide a coordinated program-of 

i - 

■ ■ -/ . . ■: 



studies . 
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Illustrating curriculum content 



The framework, described above, was used to develop the course of 

* ’ .4 1 jf, * 

study for each of the communication skills in each j&_a&e^53T'the‘ curri- 

; • : . . v . ’’ 1 • 

culum. Time does not permit an explanation of this-procedure for all the 

to illustrate the development, of curri- 



es yv^theref ore ; I Ijgve e 



■\ 



culuin content by using Phase I. This php.se of the curriculum is 



for students who find listening 



reading' and writing, quite \ 



difficult and have serious problems with basic skills. 
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Developing listening skills . Nonacademic students, achieving on a 



primary level, need to realize that learning can come through listening 
and success can be experienced ’through listening . Goals to be accomplished 



include acquiring the ability to distinguish between correct and incorrect 
speech patterns, broadening experiential backgrounds, and fostering lan- 
guage development as a result of a listening experience'. These teenagers 
need to increase skill in auditory discrimination, to. listen to directions 
and follow them, and to listen and recall events in a sequence. 



To develop listening skills, opportunities are given students to 



JL_ 



hear, listen, and understand through class and small grou p d iscussions, 
teachers' explanations; conversations; dramatizations; oral^reports ; . 
recordings; listening skill tapes?; coordinated books , _ recbr3Sr<asid film- 

^ • f 

strips; phonic tapes; educational television; and use of the Language 



Master. Other approaches place emphasis on listening to background 



/ 



music while writing, listening 'to oral reading by students/and teachers. 



playing listening games , completing listening exercises. in labs. After a 

•4 



poem is read or a record played, students are encouraged to listen and 
picture in their minds what they hear, and relate it to. the class. Various 
sounds and voices, in dnd out of ‘the classroom, are recorded ancT-chen 
• identified/ . . \ • ; ' • . . 

jr ’ . - - I 

\ ' „ t ..... ' V , 

_jXange in behavior can.be evaluated through teacher observation and- -r 

^ ^ # W * ’ 

peer reaction. Improvement in speech patterns, the ability to follow 

directions, the ability to answer questions on oral reading ^^id the 



development of pride in learning through listening indicate that goals 






have been accomplished. 



\ 



, . a \ * ' . 

Developing oral language skills . Ip. .order for students to feel 



secure in ..expressing their thoVght&^orally teachers must, accept their 



10 . 
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dialects and oral language patterns. Some students need to expand their 
own language, to develop speech patterns socially acceptable to the “locale. 



and to realize that different levels of usage are used for different occa- 



\ 



sions. Acquiring the. ability (tp use a telephone properly,,, to communicate 
with a prospective employer, and to converse with peers and adults without 
fear of being misunderstood are important to these youngsters. . ■ 

Oral language skills are improved by providing experiences for talking,, 
''talking, talking. Through role playing, e.g., portraying teenage, problems', 
simulating telephone conversations and interviews for employment, oppor- 
tunities are given for oral expression. Rather than- having students memo- 
rize the rule that a subject must agree with its verb, oral sentence pattern 
drills are used. Students, grpuped by pairing, practice language develop- 
ment by using teacher-made oral sentence pattern drills, oral language 

" , • . ' . ••• • r "7 i • 

practice books, and oral reading to partners. 

Other activities include ichoral reading and echo reading, taping 
conversations and listening to their own usage and pronunciations, 
practicing acceptable pronunciations on Language!- Master , retelling 
stories, recording different dialects within the class or school, and ccmpil- • 
Irig slang dictionaries. -V • . . 

-- xhe degree of oral language improvement is evaluated by comparing 
short taped conversations . of students recorded at the beginning and at the 
end of the year. Another technique is to simulate two to three minute 
Interviews where students strive to. converse in socially acceptable language. 



v Developing skills for reading . The reading levels of Phase I students 
range from nonreaders to fourth-grade level. Year by. year,, they have 
been traditionally promoted. By the time they reach th^Becondary school, : 



O 

ERIC 



II 



C_ 






$ 



11 . 



many teachers will quickly tell you that Sammie can’t read now, probably 

=■ e 

never will, and should never have been promoted . Their reading deficiencies 
make them potential dropouts. 

First, these teenagers need to realize the practicality of learning 
to read better, that to acquire important information it is necessary to 
master basic reading skills. Although their reading progress is very slow, „ 
they need to receive genuine praise and to be treated as adolescents, not 

children. - ~ ' ' 

Reading goals axe those necessary for survival in society. Emphasis 
is placed on life-related activities such as reading newspapers using 
telephone directories; obtaining a social security card*, filling out forms; 
interpreting credit, savings, ( jffid'“interest rates; writing checks; and 

. , <Sr G . ‘ 1 ■ . ‘ . . r ' 

. understanding driver regulations, road maps, and highway sighs. 

A language-experience approach is used with nonreaders. They dictate 

stories 1 about their owh experiences to a classmate who is the ’’secretary." 

■ - . • _ 

The vocabulary'' is in their vernacula and is "real" to them, whe reas, many 

of the commercial materials are not.,j.n the realm of their experiences, y 

... * ' ’ !, ' ; • . ' ; . . ■ • ' 

Phrases of a "survival" vocabulary such as "one way street,"' /’emergency exit," 

■* . 1 ^ t " . . . . . * \ 

- or "speed checked by radar" are practiced on a Language Master. ' '* • 

Special vocabulary terms, found on standard forms, e.g, , "maiden, name," 

'• • • ' - •' . v . - '■[ . 

"past employment," "education, "confidential," are learned in cla|S dis- 
cussions. Practical application of these terms' is made by having students 
», fin out job, insurance, accident aid selective service forms. After com- 
• paring prices in newspaper ads , students are given an opportunity to practice ^ 
check writing by filling out "mock" checks in payment for the week's groceries. 

" Teenagers learn to fill out money orclers, send telegrams, apply for credit, 
and start savings accounts. ' ^ ■ . 



O . 
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Another activity used to extend vocabulary is having each student 

make a cumulative list of words that is of personal interest to him. For: 

* 

some boys , the lists may include hot rods , drag racing, surfing, soul 
music, names of cars, e.g., "Cougar,',' "Mustang," and "Charger." For the 
girls, you may find words as dating, romantic, mini oivmidi skirts, make-up, 
and fashions. . Card files may include an accumulation of words that will be 
useful in a selected vocational field; terms from radio, television,, and 
films; words describing a hobby; and troublesome words in social studies, 

§ ci ence , and math . 

Multiple skilltexts on various levels of difficulty, ski lltapes, commer- 
cial and teacher-made games, and multi-level labs are used in building and 
reinforcing reading skills. The newspaper is one of the most relevant and 
cheapest "textbooks" that can be used to "turn on" nonacademic teenagers. 

Some will be^sbie to recognize only an occasional word in a headling, on 
the sports page, or in a comic strip. The possibilities of using the news- 
paper as a tool to teach vocabulary , comprehension, and /Spelling are un- 
limited. ■ . / 

One of the most 1 " important aspects of the reading program, and one which 
is often overlooked, is that of inspiring nonacademic teenagers to read just 
for the fun of reading.- Thousands of books, mostly paperbacks careful ly 
selected on all reading and interest levels, are made available through 
classroom libraries. ‘ / 






Developing composition skills. The 



iic teenager needs to 



..... V . . . - ■ ,i ■ 

know that his written thoughts will be warmly , accepted, regardless T5F - «& 

length and correctness of form. He must be able to feel that what he 
has to say is important, that it will be understood, even if he his to 
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read it to the teacher* Writing something down on* paper must come first 5 
before activities to improve writing can begin. 

Goals are to get the student to write, to- overcome his fear of 

writing, to improve his ability to express himself clearly, and to feel 

^ ^ - • • 

independent and self-confident. 

In the Florence program, no formal grammar books are used. The 
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"philosophy of learning to write throughM:he' practice of writing is empha- 
sized. A student is permitted to express his thoughts without the fear 
of being critized orally or having his paper covered with red marks. 

Teachers often ask students to help find their errors, concentrating on 
only one kind of error at a time. Mechanics and the improvement of 
usage afe taught by correcting errors mauw by students, not from memo- 
rising grammar rules or filling in blanks in a sentence * 

How can students who have few basic writing skills bo motivated to 
want to’ write? Have them write about personal experiences, about the ^ 
life they actually know,^ Relaxed, uppressured writing activities, as X 

in journals, give teenagers opportunities to ' express their thoughts' withf- 

1 4 \ . . * ‘ ; ’ « ■- 
0 out fear of criticism.- Class discussions about topics of cuprdnt interest, 

, e .g. , drugs, peace in Vietnam, dating,' marriage, sports ^are directed ,1 to 

a point where everyone .wants to talk. Then, students are asked to put 

their thoughts into writing. . •../* . . 

1 Magazine pictures, cartoons, paintings, recordings, films, filmstrips, 

‘ ' ' ’ * . ■ • • I ‘ . ' ' /V" • ;• • \ . , 

traxisparencies, unfinished stories, >rid startling sentences are us.ed as 

■ 9 t ■ ^ ^ j J 

stimuli for free-responsfe writing * Expository efforts such as writing a 
short paragraph on- "How- to T^ach a Dog Tricks'* or "How to Apply Make-up” 

! are utilized, Pretending "If I./ were," for instance a pencil, a piece of 
chewing^gm^oif "Dear. Abbey motivates some students to .express their 
thoughts. Some are interested in writing simple- radio or television scripts 
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Developing a curriculum guide 






As the progrsni progressed, there was a need for the development of 
an operational guide to define more clearly the objectives and to coordi- 
nate the/ program of studies in the different phases. Language arts 
^teSwJi^s with the assistance of Dr. Paul Berg, University of South Carolina, 

suggested the* format, using the six components of the curriculum as guidelines. 

7 * 

Worksheets,, listing. each element, each language arts skill and each phase, 
were developed. Teachers were asked to write suggestions aas to how the goals 
could be achieved, based upon the needs. Departmental meetings and workshops 
provided opportunities for teachers to assimilate worksheets and discuss them 
as a group . A questionnaire was used to get id,eas and to discover teachers 
with special interest areas. ^ Representatives from each school were. given ^ 
released time to work with Dip Berg. 

Teachers > using these worksheets , make practical suggestions for 
effective instruction, recopmend changes , then,' return the guides at the 
end of the year. They are reprinted after necessary changes are made. 

The writing is a continuous process, not a specific project, and will 
never be finished. Learning, for teachers, itoakes place through actual 



p art i c ip at i on. 






Methods of reporting 






\ The secondary, English report card was revised, omitting numerical grades, > 
changing the wording for each letter grade, and adding 5 space for teacher comment 
Students afe graded according to the progress they are making on their instruc- 
tional level ... Quality points are given for a letter-grade according to the 



phase the student is in. 
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Students progress in basic materials at various rates and different 
supplementary materials are used for different students,. These factors 
necessitate students’ progress cards, showing results of reading tests 
and English evaluations and progress in materials. Data are filed in 
cumulative records. 




Analysis of data 




p^»g=testing and post-testing on the vocabulary 'and comprehension parts 

of the Gates -MacGini tie” Reading Jest are used. Significant gains in these 

reading areas are determined by tests , 

A writing sample is used in pre-testing and post-testing and the data 

statistically treated. Pictures as these are us^d/as stimuli for free 

writing samples, ‘The compositions are evaluated on a 1-9 point rating scale 

on seven components including sentence sense, complexity of structure, ,sur- 
■ ' / '\ . 
face conventions, vocabulary, frequency of stylistic devices, clarity of 

expression and contest, ,, 

At the beginning of^the year, some students are\able,to write only a 

few words or sentences, bate? they writhe Tpnger compositions with\more 

clarity of expression, , , x 
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Concomitant results 



x Although 'stLt is tical data s tangly supports the worth of the program, 

' ,i ■ ... ' .. ' ... : 

concomitant results further emphasize its effectiveness. -<• 

, r' r " 1 > - * - ■ 1 

After„ye.ars. of failure and frustration, many students experienced 
academic succesi,"' When one eighth-grade boy received his report card, 
he. jumped Out of his desk and exclaimed, "I've been coining to school 
eight years and this is the 'first time I ever made a B_!"/ Grading-' 

O ' -■ ' • • ••• ' ’ ' •" ' V- 

me • . . . ... . 
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students on their own achievement made these grades possible. 

One senior-high students temporarily suspended because of accumu- 
lation of demerits, appeared at the door of the language arts class with 
a forged admission flip. When, the teacher did not admit him, he pleaded, 
"Please let me come in and finish my book about Helen Keller, I like 

that lady ? " • ' ’ • , , 

Many students openly expressed their dislike for reading. After 
several weeks, classroom libraries, afforded the most popular activity of 
the program. Students hid books so no one could get- "my book." 

Concensus of the principals was that the program reduced the number 
of dropouts. Only one- fourth of the dropouts in th e_.i nvolved schools 
were in the program; three -fourths were in other English’ programs. _ 
One principal summarized' .the feelings of the personnel involved 
when he said, "We usually have about forty dropouts by Thanksgiving. We 
have not hdd a single onb this year;.* Now I know they were 'runouts. ' 

We run them away from school with the type classes we put them in." 
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% The success achieved by each, individual is tke measure of how relevant 

and meaningful is the curritulum for today 1 » nona&deraic teenager. Lower 

; ; ■ ; . - V ; •' . . • > ■■ ' \ J . ,• J.-.' ■ / 

absentee and dropout fates, fewer. discipline problems , improved attitudes 

toward education in general axe all positive evidences that an innovative 
English curriculum, concerned with psycho logx cal as well as academic needs, 
is more appropriate for the youth of the seventies. 
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